Welcome to the Year 5 Curriculum meeting

We journey and grow in
ferm 5 and 6
o
| .,x_’,:?

With Grod
all things ave possible

Mrs Warren and Mrs Osborne-Walker

If your child is with you, please sit with them.



Our School Prayer
Loving Father,

We ask for Your help as we journey and grow
together in the light of Christ.

May the life of St Thomas a Becket show us
how to grow in our love of You.

Give us all the strength we need to live out
our School Mission and the Beatitudes so
that all our school community will:

Grow in Faith and Love,

Grow in Trust and Prayer,

Grow in Respect and Kindness,
Grow in Friendship and Forgiveness.

We know that with You all things are possible.




We continue to ensure pupils receive an engaging, diverse
curriculum which provides opportunities for learning across a
variety of subjects.

This ties in with our motto of being coastal, Catholic and
diverse.

There will be time for questions at the end!



- Mission Statement - Respect

- Catholic social teaching - Stewardship and Promoting Peace
Branch 5: To the Ends of the Earth and exploring the glorious mysteries

Over six learning foci the children will be learning about God the Holy Spirit, Why Do We Need
Confirmation?, The Sacrament of Confirmation, What Does it Mean to be a Disciple? and how,
following Jesus, we can live as a disciple today

Branch 6: Dialogue and Encouter

The children will be learning about world Faiths through the following learning foci - Where the Bible
comes from, How to read the Bible and God's Covenant with Abraham. They will then explore Judaism
through scripture in the lives of Jewish people today, Names for God in the TaNakh and the Shema
Prayer



RSHE

- Zones of Regulation, Thinking classrooms and Growth Mindset

- How to deal with pressure, defining consent, appropriate physical contact,
First aid, Holiday safety, money management.

RSHE curriculum updated to reflect changes



English

Key Texts: The Manor House, The Troll Trapper

Genres:

Non-Fiction - Explanation/persuasion text. Fiction -
Suspense - tale of fear and setting.

Grammar Foci: Consider audience and desired tone and formality, show
alternative points of view and counter-balance arguments, add credibility with
endorsement through direct/reported speech, show not tell - ominous sense,
sentence of three, drop-in clauses, empty words.
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Learning Journey The Victorians

- Enquiry Question: How did the Victorian era shape the
country and the world we live in today?

The children will be finding out about the Victorian era, the reign of Queen
Victoria and finding out about Eastbourne during the Victorian times. They will be
looking at workhouses, education and the development of the railway during this
term.

Tuesday 21st April
trip!




Learning Journey Fairtrade

Enquiry Question - Where do our clothes come from?
Understand how our clothes are made

Explain how trade works in the U.K for businesses and their employees
Sports brands and Fairtrade.

Is Fairtrade fair?



Sclence

Light and Sight and Life Changes

Light and Sight: How we see, how light travels, how
different objects affect light

Life cycles: Describe life cycle of mammal, amphibian,
insect, bird, describe the life process of reproduction in
plants and animals.



PE is currently taking place on a Thursday where the children
are doing rounders and athletics

Kit should consist of school PE shirt, blue shorts/jogging
bottoms and a jumper without a hood. This can be your child's
school jumper/cardigan.

BR - swimming will commence Thursday 16th April. No
swimming on May 7+th (inset day) contact office.



Art / Dt (Miss Jarrell)

- Colour theory, sketching and painting, analysing different works about
William Morris and Victorian heritage and creating their own pieces

Computing (Miss Robinson)

- Creating a video, manipulating footage and editing

- Information in computer systems: how information is transferred
and shared, inputs and outputs



Homework

* Homework - Sent home Friday. Spellings, maths, grammar.

* The children are also being set My Maths. If your child needs support or a login let
their class teacher know.

* Spelling tests are on a Friday
* Please let us know if your child has difficulty completing / accessing the homework

* Reading Records - At least 5 times a week and collected on Fridays.



Supporting your child

- Spellings: Look, say, cover, write, check
- Weekly Spellings / Year 5 and 6 statutory spellings
- Wider reading of topics

- Wider research of topics



Pupil Premium - offers help with uniform, trips
and club costs - please contact the office

Medication/Allergies - contact the office to
update details



Year 5 English National Curriculum - what your children learn

English - key stages 1 and 2 :
ngish m ey stages Tan Word list - years 5 and 6

Year 5: Detail of content to be introduced (statutory requirement) accommodate criticise (critic + ise)  individual relevant
Word Converting nouns or adjectives into verbs using suffixes [for example, accompany curiosity interfere restaurant
—ate; —ise; —ify] according definite interrupt rhyme
Verb prefixes [for example, dis—, de—, mis—, over— and re—| acmeve‘ desPe@e Ia!'nguage rhyﬂ?r.n
aggressive determined leisure sacrifice
Sentence Relative clauses beginning with who, which, where, when, whose, that, amateur develop lightning secretary
or an omitted relative pronoun ancient dictionary marvellous shoulder
Indicating degrees of possibility using adverbs [for example, perhaps, apparent disastrous mischievous signature
surely] or modal verbs [for example, might, should, will, must] appreciate embarrass muscle sincere(ly)
attached environment necessary soldier
Text Devices to build cohesion within a paragraph [for example, then, after available equip (-ped, —ment)  neighbour stomach
that, this, firstly] average especially nuisance sufficient
Linking ideas across paragraphs using adverbials of time [for example, awkward exaggerate occupy suggest
later], place [for example, nearby] and number [for example, secondly] bargain excellent oceur symbol
or tense choices [for example, he had seen her before] bruise existence opportunity system
category explanation parliament temperature
Punctuation | Brackets, dashes or commas to indicate parenthesis cemetery tamiliar persuade thorough
Use of commas to clarify meaning or avoid ambiguity committee foreign physical twelfth
Terminology | modal verb, relative pronoun commumcate forty pr,eJ‘Ud'ce variety
community frequently privilege vegetable
for pupils relative clause competition government profession vehicle
parenthesis, bracket, dash conscience* guarantee programme yacht
cohesion, ambiguity conscious* harass pronunciation
controversy hindrance queue
convenience identity recognise

correspond immediate(ly) recommend



Handwriting & Spelling
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Dictionary challenge

With your partner,

‘oloud. Then write a sentence using the word subte:

Words to log and learn

«
you find hord ta spel, Write them on p 8 of your Log Book.

Circle the part of the word that you ind the hardest 10 remember,
Exploin to yoor partner why ond discuss how you willlearm i

Dictation

the dictotion sentences from Unit 1, ps2
(Partner 1) and p.63 {Portner 2)for your partner to wilke down, After each
sentence, correct any emors, then swop.

Four-in-a-row

a dsayit o
your partne. Ask them 1o wiite i down,

Circle any wrong letters I the word s righ, tick @ shape In your partner's
book Can you both spell four In @ ow comectly?

0000 OO00 OOLO

Choase the right word @'

Complete the sentences using the correct word from each word family.

doubt doubts doubted lambing lamb lambs

camb combed thumbs thumb

1 Therewasno_____in my mind that he wos responsible.
2 Nadim never Fred's innocence.

3 We took the opportunity ta count all the in the pen.
4 During the season, farmers I,L‘u]

often stag up all night with the sheep. =
5 My hair is @ mess because | haven't

runa through it yet.

-

Vesterday, the vet

7@::791/,

through our deg's coat to check for fleas

7 That bruise on my is from when | trapged it in the door.
8 When i scored the goal, Dad gave me a big up!
)
Team teach

Now work together 1o piay Taam teach.

Jumping orange words

Write the words you have been r

1g with your teacher below.

. uff (as in puff) spsit ough:
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Special focus 1

Words that contain the letter-string ough

1 Take turns to read the informatian and the words below.

The letters ough can be used to spell lots of different sounds:
fought nough: oughs bough cough trough
rough tough enough thorough
.

spelt ough.

off fas in taffee) spelt ough:

or as in for) spelt ough:

u (a5 in up) spelt ough

Q Mum sad | 16 go to bed as | had a bad _
ard cold '
b The maths test was quite ¥ don't think 1 knew
bt | hope my score i 2
< The hungry cows for space
at the feeding . licking up
the food with their __ tongues
d = magazine chout the

gadget because | wanted to develop

a knowledge of how it works




Talk for Writing Workshop

Talk for Writing is an engaging teaching framework based on the principles of
how children learn. It enables children to imitate the language they need for a
particular topic orally, before reading and analysing it, and then writing their own

version.

TalkforWriting




Writing lessons are planned and delivered through the Talk for
Writing (T4W) principles. Talk for Writing allows children to
internalise a text’s language and structure across a range of genres.
It 1s taught from Reception to Year 6 and follows a similar pattern,
tailored to each year group and the National Curriculum.

The Talk for writing approach consists of three key stages from

imitation through innovation onto independent application
(invent).



: f ’
Plannin . Bas.ellne assessment — ‘Have a go’ task
g * Refine language focus & adapt model text
» Test model: box-it-up, analyse it, plan toolkit

1. Imitation

2. Innovation

3. Independent
application

Creative Hook & context

Warm up words, phrases, sentences
Internalise model text — text map

Deepen understanding, e.g. drama

Read as a reader — vocab + comprehension
Read as a writer: box-up, analyse & co-
construct toolkit

Box-up new version & Talk the text
Shared writing — innovate on model
Students write own version: peer assess
Teacher assesses work — plans next steps
Feedback & improvement

Next steps based on assessment
Students write independently (hot task)

Final assessment Compare cold/hot: assess progress

© Julia Strong & Pie Corbett - www.talk4writing.com



Fiction toolkits

Description

Setting

Y5/6: as in Y3/4+

Y5/6: as in Y3/4+

Y5/6: as in Y3/4+

Characterisation Dialogue

* Manipulate detail and descriptive
techniques to suit purpose —to
scare the reader, to lull the reader

* Use a character's reaction or the
author’s comments to show the
effect of a description: Joanna
shuddered. This was not a happy
place.

s Explore the sounds of the scene
through onomatopoeia: The bees
buzzed busily.

* Ensure all word choices earn their
place and add something new and
necessary, i.e. not the red letterbox
but the rusted letterbox

s Use precise detail when describing
to help the reader to picture the
scene: His gold fob watch glinted.

Introduce something unusual to hook the
reader and lead the story forwards: There
was a crumpled letter on the doormat.

Use a change of setting, weather or time to
create a new atmosphere: A glimmer of
sunlight parted the stormy sky

Use action within a sentence of 3 to bring
the setting alive (emotive verbs and
commas in a list): Rusty pipes groaned,
fragile cobwebs trembled and a slither of
light punctured the darkness.

Build tension by hinting at what might
happen: Death’s Dell lay silent, suffocated
by mist.

Create a strong sense of atmosphere using
personification, simile or metaphor

The sofa beckoned with welcoming arms like
a mother waiting for a hug.

Use contrast to engage and intrigue the
reader: Buildings that once had stood proud
were now merely rubble.

Mirror a character's feelings through the
setting or the weather (pathetic fallacy):
The rain poured; Gary sniffed.

Give your main character:

- ahobby, interest or talent: Shiv
kept a pet rat in a cage of bamboo.

- something they love or hate or fear:
Carol had always hated the dark.

- adistinctive feature: She walked
with a strange limp.

- asecret: Jake was the only one who
knew the answer to the riddle.

Show (not tell) how characters feel by
what they do, think or say througt
precise verbs: “Get out!” he snapped,
slamming the door.

Drop in a few details to suggest
character (precise verbs): Mr. Simons,
gripping his cane, glared at the boys.

Give your character an expression for
speech: “Rats!” she cried.

Use other character’s (or the
narrator’s) comments or reactions:
“Tracy’s upset again,” whispered Jamil.

Show how a character feels on the
inside whilst pretending something
else: As their eyes met, she forced a
smile upon her face and curtseyed.

¥5/6: as in Y3/4+

Have characters discuss other characters and
reflect on events: “/ connot believe Som

ignored me earlier,” Kabir mumbled.

Add in some action before character B

replies: “Hello,” said John, waving to his friend.

ed. Coming down the rood was an

elephant.
“Run for it!" squealed Tim.

Put the speaker before or after what is said or
in between:

Use a short exchange of dialogue to move the
story or action along:

“I need them. Give them to me.

Explore a varlety of formal and informal
technigues to develop a character’s voice,

astrophes for omission and question

We were lavin’ that yest

excloimed.




Fiction toolkits

Action

Y5/6: as in Y3/4+

Suspense

Openings/Endings

Y5/6: as in Y3/4+

Y5/6:asin Y3/4 +

Use a character’s reaction or the
author’s comments to show the
effect of a description: Joanna
shuddered. This was not a happy
place.

Mirror the character’s feelings
through the setting (pathetic
fallacy): The murky water lay dead
before him.

Push for vocabulary that powerfully
intensifies the desired mood and
feeling: mocking, dominating,
pounding

Advance the action through speech
that shows emotion: “Come back,
you scoundrell”

Build tension whilst advancing the
action through repetition:. Towards
the lake ... towards the bow ...
towards my fish!

Explore the ways different
characters react to a situation: Juck
screamed; Raj laughed.

Lull the reader with a cosy setting

‘Show not tell’ how the main character is
feeling through their linked actions: Sam

eered up the street and hoped the bus
would not be too long.

Make the setting sound dangerous
through personification: The icy wind
clawed at his skin.

Make your character hear, see, touch,
smell or sense something ominous: It
was there; he knew it. He felt its presence.
It had found him.

Intensify the situation through

repetition: Deeper and deeper she walked
into the forest.

Suggest something is about to happen:
The world fell silent ..

Reveal the character’s thoughts: Luna
wondered if she would ever escape.

Slow the action down b, sentences
of three and drop in clauses: Something
was stalking him, watching his every
move, waiting for him to make a mistake.

1]

* ‘Hook' the reader:

* Use a flashback or forwards

+ End the story on a cliffhanger or by setting

* End with an author’s comment on the

o Usually, Tim enjoyed playing in the park
but ...

o Use a contrast, e.g. inside/ outside:
Outside, the wind howled. Inside, the fire
blazed.

o Use a dilemma, desire or unexpected
event: Jo wept.

o Suggest something dangerous might
happen (the ancient bridge shook) or has
happened (smoke rose from the village)

o Dismiss the ‘monster’: Tim had never
believed in ghosts.

o Create a mood: The fog shrouded ...

o Use a “trigger’ to catch the reader’s
interest: someone wants something; is
warned not to do something; must go
somewhere; is threatened; loses
something; finds something

up a sequel: The journey was over, for now.

events: From that day onwards, Tim never
looked at the graveyard in the same way.




Non-Fiction toolkits

Discussion

Explanation

Information

Y5/6:asin¥3/4 & ...

Y¥5/6:asinY3/4 & ...

Y5/6:asinY3/4 & ...

Consider your audience and vary your tone and
formality for a desired effect.

Catch the reader’s interest with your title: Tragedy
— who is to blame?

Use ideas that will appeal to different
stakeholders.

Explore differing views and ideas, sometimes
being tentative: (modal verbs) it may be that ... it
could be ...

Back up different points of view with information,
reasons or evidence (including quotations or
reported speech): Local residents claim that it is
dangerous!

Include counter arguments within paragraphs:
Many people believe that ... however ...

Weave in other non-fiction purposes, such as
information/explanation: The age of the building
means that both walls and foundations are
unstable. As a result, there has been an increase in
reported accidents.

Consider your audience and vary your tone and

formality for a desired effect:

- Formal: The purpose of this experiment is to
discover ...

- Informal: Let’s find out why ...

Explain hypothetical outcomes using degrees of
possibility (modal verbs): could, should, might, may,
etc.

Explain the impact on different stakeholders,

varying the reasons accordingly: The closing of zoos
will clearly impact conservation since ...

Consider your audience and vary your

tone and formality for a desired effect:

- formal and precise: This species is
reputed to be ...

- formal and friendly: The breed is
thought by many to be ...

- informal and chatty: Crocs are
incredible!

Dress up information and sell your facts:

- by making them sound special:
astonishing as it may seem ...

- by using hyphenated compound
adjectives: mind-boggling, jow-
dropping

Present facts in a formal tone, using the
passive voice: Eggs are laid in the spring.

Help the reader by giving examples or
dropping in expert knowledge and

live in family groups, known as pods, that
can consist of between thirty and one
hundred members.

Impress the reader by using quotes from
well-known experts (quotation marks).

Create and sustain the reader’s attention
using interesting phrases (superlatives):
It is one of the rarest yet most beautiful ...




Non-Fiction toolkits

Instruction Persuasion Recount

Y5/6:asinY3/4 &... | Y5/6:asinY3/4 & ... | Y5/6:asinY3/4 & ...

+ Consider your audience and vary your

* Consider your audience and vary your e Consider your audience and vary your

tone and formality for a desired effect:
- Formal and insistent: These
regulations are intended for the use of

= Formal and friendly: Should you like to
follow these instructions ...

- Informal and chatty: Don’t fret!
Follow these instructions and you'll be
just fine!

Drop in important information to explain
and dlarify with relative clauses: Whilst
positioning the bait, which should have
been ...,

Weave in other non-fiction purposes,
such as explanation: Take your machine
into the bedroom and place it on the
floor. It is quite easy to carry because it is
made of a light metal called aluminum so
that children can easily use it.

Explain any technical language which
may cause confusion: Ensure that there is
sufficient tension (pull) in order to ...

Give expert advice to avoid common
errors: Do not be fooled — dragons are in
the main very stupid and only think of
eating and sleeping.

Explore humour to engage the reader.

tone and formality for a desired effect:
- Formal and emotive:
It is with great courage that | am
writing this letter.
- Formal and factual:
The content of this letter presents
some alarming facts.
- Informal and chatty:
Are you ready to make a difference?

Drop in opinion presented as fact
through relative clauses: Our exceptional
school, which is renowned around the
warld, ...

Add credibility by including testimonials,
reviews and celebrity endorsements
through direct or reported speech.

Counter potential barriers: Now, | know
you might think that ... but ...

Weave in other non-fiction purposes,
such as information: Step back in time
into an un-spoilt fishing village, located on
the southeast coast of Cornwall.

For more formal cutcomes:

Make sure your writing is consistent by
maintaining the same tone and style
throughout (e.g. Formal and emotive):
I humbly request that you reconsider ...

tone and formality for a desired effect:

- formal and professional for a police
witness report, e.g. passive: The crowd
were attacked by an army of dragons.

= formal and friendly when recounting
facts for friends: Dragons swooped
down and attached the crowd.

- informal and chatty for diary entries: |
couldn’t believe how ferocious the
beasts were; it was crazy!

Entertain the reader by writing about
fascinating, surprising or unusual things.

Weave in subject-specific and technical
vocabulary where appropriate to add
precision and accuracy to the description:
The tractors ran on diesel fuel and had
specially designed caterpillar tracks to
climb the steep inclines.

For news articles:

Hook the reader/listener by being pacy
and adding engaging detail: The council is
concerned that this could lead to dragon
infestation.

Present information in a way that tries to
make it as shocking or exciting as possible
through exaggeration and hyperbole: The
crowd felt like it was about to explode with
excitement!




Writing support at home:

> Oracy: Give your child the opportunity to retell stories in their own words,
which they may have read with you, or even the retelling of their day,
encouraging the use of sequencing adverbials, such as firstly, next, afterwards
or once upon a time, suddenly, in the end, etc. Talk at mealtimes, ask them
their opinion and why they think they way they do - good writers are able to
verbalise what they think first.

> Reading: Continue to read a wide range of fiction and non-fiction as these will

continue to develop your child's writing style.

> Woriting: writing opportunities do not have to be a story or a non-fiction piece.
It could be writing a birthday card, it could be a shopping list, it could be

writing a quiz or a recount of their weekend









