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RATIONALE FOR POLICY 

We acknowledge that children learn in different ways, through a variety of experiences, and we 

therefore recognise the need to develop strategies that allow all our children to learn in ways that 

best suit them. Teaching and Learning is central to life at St Thomas a Becket Catholic Primary 

School. The quality of teaching has the greatest impact on our children’s learning and the standards 

that they attain. This is therefore, a key policy for our school. Each child is unique and made in the 

image of God. They are always loved by God. 

We acknowledge the importance of on-going research in to how people think and learn in what we 

do. We value the strengths of individual children, teachers, support staff and the wider community. 

AIMS 

The aim of this policy is to provide a clear statement of the principle and practice of learning and 

teaching at St Thomas a Becket Catholic Primary School. This statement represents our agreed view 

of how our children learn and how we intend to encourage and support that learning. It provides a 

framework which enables teachers and support staff to be confident in developing their own 

practice and ensures that we are consistent in the way we work with our pupils. 

We aim to help our children to: 

 Enjoy their learning through experiencing success and by increasing their self esteem 

 Become independent, confident learners who take increasing responsibility for their own 

learning 

 Become resilient, reflective, resourceful and reciprocal learners 

 Feel secure and comfortable in school 

 Acquire the necessary skills for learning, now and in the future, by developing lively, 

enquiring minds and the ability to question, share ideas and work co operatively 

 Recognise and develop their own personal skills to the best of their ability 

 Access a rich, balanced and relevant curriculum in a variety of ways. This includes 

encouraging creativity and self-expression 

 Use language and number effectively, as a foundation for learning, and to feel confident in 

all areas of the curriculum 

 Develop an understanding of other beliefs, cultures and ways of life 

 

What does good teaching look like at St Thomas a Becket Catholic Primary School? 

We believe that teaching is most effective when combining the following four elements during a 

teaching session; as many times as necessary 

 Introduction to the session - an activity that recaps on previous learning with the emphasis 

on enjoyment so that the children are keen to participate and want to keep learning 

 Main teaching session - learning is modelled to enable children to feel confident in having a 

go. This may involve a sequence of short activities modelled by the teacher to the children 

and then the children attempting the next example independently or in pairs (the My Turn 

Your Turn - MTYT – or Ping Pong model). 

 Differentiated tasks and activities that require learners to think and develop their 

understanding either individually or collaboratively 
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 Pupils are actively involved in reviewing their learning through the use of effective mid 

lesson reviews, plenaries and challenge 

 Pupils celebrating and sharing achievement and looking forward to the next step. 

Throughout all these stages we feel good teaching can be characterised by the following: 

 Challenging but achievable expectations, clear explanations and rigorous pace that keeps the 

learning moving on at all times 

 Varied and flexible teaching styles are used, dependent on the task and the individual needs 

of the learner. (Visual-Auditory-Kinaesthetic) 

 Teachers show secure subject knowledge of the areas they are teaching. 

 They have an exciting, enthusiastic approach to learning, which will help to inspire, motivate 

and engage our children. 

 Clear focus is given through explicit learning intentions (WALT) and success criteria (What 

Makes Good (WMG), which identify what learners’ need to understand and be able to do in 

order to achieve. 

 Good use of teaching assistants and resources are made to support the children’s learning. 

 Positive behaviour management strategies (Therapeutic Thinking approach) are used to 

motivate and encourage pupils to respond appropriately and help create a climate of 

respect and trust for learning. 

 Opportunities for self-evaluation and reflection are built in throughout the session. 

 A consistent approach is used, in line with whole school policies and procedures. 

 Each and every child makes progress in their learning, regardless of ability. 

 A relaxed yet purposeful learning environment is created with the use of effective working 

walls being integrated into lessons to support the children’s knowing and remembering 

more. 

 Learning is linked to pupils’ prior skills, knowledge and understanding. 

 A range of question types are used e.g. open questions and closed questions. Pupils are 

encouraged to generate their own questions. 

 Information is presented in short chunks, which enable pupils to maintain their 

concentration. 

 There is good interaction and communication between children as well as adults and 

children. 

 Creative ideas are valued and actively encouraged. 

 

What does good learning look like at St Thomas a Becket? 

We asked our children what qualities good learners should demonstrate and they came up with the 

following check-list: 

A good learner is someone who…. 

 Asks questions 

 Looks interested 

 Joins in 

 Doesn’t give up if it’s hard 

 Has excited eyes 

 Gives others a chance to talk 
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 Is kind and helps others 

 Asks for help 

 Cooperates with others 

 Takes a risk and has a go 

 Doesn’t call out or butt in 

 Enjoys learning 

 Checks they have understood 

 Can explain their thinking 

 Listens and respects what others think 

 Shares ideas 

 Tries different ways to solve a problem 

 Keeps thinking 

 

FIXED AND GROWTH MINDSET 

At St Thomas a Becket Catholic Primary School we believe that teachers should establish with their 

pupils that there are many different types of intelligence. Intelligence is not fixed but can be 

increased. All children have intelligence. Teachers introduce the terms Fixed and Growth mindsets 

and their characteristics. These can be shown to the children or generated with the children. 

Children should be supported to think about whether they have fixed or growth mindsets by 

completing a questionnaire before or after the introduction of mindsets. 

Children should think about examples of where they or others have adopted a fixed or growth 

mindset approach to a task or situation. These should be used to illustrate a display on fixed and 

growth mindsets. 

Learning reviews should be introduced to the children in order for them to reflect on where they 

have applied an example of a fixed or growth mindset to their learning during the lesson/week and 

what they will do next time. This enables children to track the progression of their learning attitudes. 

 

LEARNING CHARACTERS 

At St Thomas a Becket Catholic Primary School we encourage children to explore what makes a good 

learner and think about the characteristics of this. The analogy of the brain as a muscle is introduced 

to the children. Using the brain, like we can build our muscles, will help it to develop further. 

Teachers work with the children to think about what makes a good learner and continually reflect on  

the 8 learning characters throughout the academic year: 

 Curiosity 

 Cooperation 

 Perseverance 

 Imagination 

 Keep improving 

 Have-a-go 

 Concentration 

 Enjoy learning 
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One learning character should be introduced each week initially. Teachers should be able to 

introduce a character and back story explaining how that certain character displays the related 

learning. The children should be able to identify with examples how they use this in their learning. 

Once introduced, the learning characters should be referred to when that character is appropriate to 

the lesson intention and characteristic required by the children. 

Each week three child will be selected to receive a learning character Star of the Week award that 

will be presented in the celebration assemblies on a Friday. The teacher should identify what 

learning character the child used and how this impacted on their work. It is to reward effort. 

 

TALK PARTNERS 

A key element in teaching is the use of talk partners. We recognise the importance of speaking and 

listening in all areas of the curriculum, and the need for all learners to articulate and therefore 

extend their learning. Talk partners will be: organised and changed regularly in classes (at least once 

a week); be displayed in classrooms; have good speaking and listening modelled for them by the 

class teaching team, including the development and constant review of ‘what makes a good talk 

partner’. 

 

EFFECTIVE QUESTIONING 

Effective questioning means challenging all children to deepen their understanding and elicit their 

understanding. Teachers need to take time to plan effective questions which go beyond recall of 

facts. Teachers’ responses to effective questioning should inform amendments to lesson plans to 

suit the needs of the learners in their class. 

The range of question types that can be used includes: 

 Giving a range of answers for discussion 

 Finding opposites – why does one work and one doesn’t? 

 Giving the answer and asking how it was arrived at 

 Asking a question from an opposing standing 

At St Thomas a Becket Catholic Primary School we also use Bloom’s Taxonomy in order to ask higher 

– order questions during lessons to gain a deeper insight into children’s levels of understanding and 

to move their learning on. 

We use random questioning in whole class sessions to avoid a ‘hands up’ approach when the same 

children tend to be first with their hands up. Children are given time to discuss their thinking with 

their talk partner and then a child or their partner is randomly chosen using the ‘lollipop system’ to 

share their thinking, making for a more inclusive learning environment for all. 

 

THIRST FOR LEARNING 

When can teachers promote a ‘thirst for learning’? 

 At the start or end of a lesson 

 When children have participated in peer review sessions during a lesson 
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 When it is clear that the children have used a particular learning character to improve their 

work 

 When children have been given the Star of the Week for putting effort into a specific piece 

of great work or for showing excellent learning behaviour 

 To promote a challenge or when children have completed a challenge 

 When children use their own initiative to take their learning further. E.g. By continuing work 

in their free time or at home 

 

Example Scripts to promote a ‘thirst for learning’ 

 

Start of a lesson 

Today we are going to be using and applying the xxx skills we developed last week - and if you’re 

feeling really enthusiastic this morning, this could be just the lesson for you to show off those skills. 

Yesterday, we found it hard to do xxx, which gives us a great chance for learning today if we’re ready 

for it. 

Lesson starters and hooks to enthuse and encourage motivation and challenge. 

 

End of a lesson 

Fantastic work today, especially xxx, who showed their thirst for learning by following all the steps to 

success so closely. 

You all took responsibility for your learning today. It was great to see you eager, because it meant 

you were able to xxx. 

Some of us found that challenging today, but that’s okay. When you are great learners like we are, it 

just gives us a really good learning opportunity tomorrow when we come back to it. 

 

Pitstop 

You’re showing a real eagerness for learning by saying you need a pitstop, rather than doing nothing 

about it. 

That’s great learning today. You started off by struggling with xxx, but because you were keen you 

were able to learn how to do it. 

That is what a thirst for learning looks like – starting off with a difficulty and spending time working it 

through. You’ve got it! 

This is the most important time to have a good learning attitude – because we can easily get this if 

we want to. 

Even though you are still finding it tough, I was impressed how keen you were to learn. If you keep 

that up tomorrow, that attitude will help you get it. 
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Learning Characters 

Remember to stay involved in your learning – you know that persevering is the character you need 

to help you get it. 

It’s great to see you having a go – that shows a real engagement with your learning. 

To keep going back to your work to try and improve it just shows how thirsty you are for learning. 

If you are really going to be involved in your learning today, you will need to use concentration 

chimp. That means shutting out any distractions and focusing on the task. 

Today you are going to have to show your enthusiasm for learning by working cooperatively.  

 

Deepening of learning 

Children who are working on tasks should have opportunities to deepen their learning further via a 

teacher led challenge / task at an appropriate point during the lesson. These challenges / tasks 

should only be used for those working on tasks and should consist of opportunities for children to 

reason, explain and develop their learning to a deeper level. 

 

Taking it further 

Following on from our work in class, you have shown a real excitement for learning about xxx and 

taken it further at home. What was the most important/ revealing/surprising thing you discovered? 

You’ve been practising your skill of xxx in your own time. How brilliant that you’re in charge of your 

learning. 

Let’s have a look at what xxx has done at home. It is great that you were so keen to continue your 

learning. 

 

Questions to ask pupils for pupil interviews about their ‘thirst for learning’ 

 What are the best things about school? 

 What makes an exciting lesson? 

 When do you enjoy learning most? 

 Can you think of a recent lesson when you really felt thirsty to learn? 

 What do you do when you are thirsty for learning? What does it look like? 

 When is it most important to be thirsty for learning? 

 How does it feel when you are really involved in your learning? 

 

THE LEARNING ENVIRONMENT 

At St Thomas a Becket Catholic Primary School we believe a positive learning environment sets the 

climate for learning and enables all children to access the curriculum. It should: 



10 
 

 be welcoming and inviting to children and adults by encouraging interaction and providing 

opportunities for good communication between home and school. It should reflect cultural 

and ethnic diversity. 

 encourage support and challenge for learning, by ensuring appropriate resources are 

accessible for the children, encouraging them to be independent in different areas of 

learning. It should remind children that they are working towards personal goals and targets 

in their learning. 

 celebrate achievement and value effort in the display and presentation of children’s current 

learning across the curriculum. It should help raise self-esteem and confidence. 

 be stimulating and thought provoking with the use of interactive displays and resources and 

different zones within each classroom, which encourage children to explore, investigate and 

play. 

 

WORKING WALLS 

What is the point of a Working Wall? 

A Working Wall is an interactive display that provides visual prompts to support learning. The 

common problem with Working Walls is that they become just a display – rather than a teaching and 

learning tool 

An effective Working Wall prompts pupils to work as independent learners and develops their self-

help strategies in conjunction with other resources such as word mats, knowledge organisers, 

manipulatives etc 

 

How can I create effective Working Walls? 

It is important to put the emphasis on pupils ‘using’ the displays 

It needs to evolve each day as the unit progresses and change as your RE/English/Maths/Wider 

curriculum unit changes.  

The focus is that learning ‘captured’ from lessons is displayed in the format in which it was 

undertaken. 

Think about location of Working Walls – preferably, they need to be close to your IWB – so that 

reference can be made during teaching input 

 

What should I put on my Working Walls? 

It needs to display long term learning objectives (WALTS) as well as short term intentions. 

Success criteria (What makes good WMG) for skills (which have been developed with pupils) are 

displayed to demonstrate how to achieve the WALT 

Commonly displayed: Prior Learning, WALTS, key vocabulary and definitions, mind mapping, 

WAGOLLs, modelled examples, redrafting, examples of work that exemplify the WALT, photos 
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Prompts giving clear messages about how we learn, reflection, aspirations and behaviour can be 

displayed too 

Post-its are good for promoting interactivity and engagement 

Good examples of working walls 

Checklist for teachers – The information on the working wall must be displayed clearly and large 

enough for the children to see 

 Prior skills and knowledge learning displayed 

 Outcome of unit e.g. to write a non-chronological report 

 WAGOLLs – What a good one looks like. 

 There is a system for indicating where the class is up to on their learning journey – a 

magnifying lens/arrow 

 The working wall although not huge does allow lots of space for interactive resources 

 There are modelled examples and success criteria (WMG) 

 There are prompts to remind children 

 Learning objectives (WALTS) for unit are displayed clearly 

 Key vocabulary and definitions for the unit 

 The working wall vocabulary is large and legible for children 

 There are prompts to reinforce learning 

 Success criteria (WMG) for each learning intention – as appropriate (this could be on the 

washing line) 

 Examples of children’s work to exemplify the WALT eg how to do bus stop division, place 

value of decimals 

 Photos of pupils working – annotated 

 Resources e.g. number lines, place value counters 

 Questions with post it note responses where appropriate 

 Prompt sheets displaying key information eg 10mm=1cm, 100cm=1m etc, examples of 

embedded clauses in English 

 Model text e.g. in English 

 

 Knowledge organisers should not be on the working wall but in children’s books 

**** NB the underlined items above are non-negotiables. The others are more flexible, as you would 

not be expected to show each of these all the time. 

 

Why do we have a Working Wall? 

We have a Working Wall to help us with our work. It shows us what we are learning and where this 

fits in to the learning journey we are currently on and recap on prior knowledge to build on. 

We can use it to see our WALT and we can look at it to find out how to achieve that WALT. It might 

have success criteria/toolkits (WMG) which tell us what we need to do to be successful or it might 

have an example that shows how to achieve the WALT. 
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We can use it to remind us of the key vocabulary and definitions for our work – so that we can use 

the right words and spell them correctly as this is important (e.g. maths – spelling of key terms needs 

to be accurate) 

We can use it if we forget key facts we need e.g. if we are working on measure, how many mms in a 

cm? English – do I need a capital letter after a colon? 

We can use it to be independent in our learning – if we are finding the work hard and we are in the 

pit, then we can use the Working Wall to help us move on in our learning 

Your teacher can use the working wall when s/he is teaching you. For example s/he can use 

examples on the wall to help you understand what you are learning. 

 

Questions to ask pupils for Working Wall pupil interviews 

 Do you have working walls in your classroom? 

 Can you see them clearly? 

 How do you use the working wall in your lessons? 

 How does your teacher use them? 

 What do you find helpful about Working Wall? 

 Tell me about your current learning journey and your next steps 

 How do other areas in your classroom help you with your learning and next steps? 

 

Checklist for Learning Walks 

 Prior skills and knowledge 

 Outcome of unit 

 Learning intentions for unit clearly displayed 

 Success criteria (WMG) for each WALT – as appropriate 

 Key vocabulary and definitions for unit 

 Examples of children’s work eg how to do division, place value of decimals, fronted 

adverbials 

 Photos of pupils working – annotated 

 Resources eg number lines, place value counters 

 Questions 

 Prompt sheets 

 Model text (English) 

 

EFFECTIVE LEARNING AND TEACHING 

In order to facilitate good learning and teaching as a staff we will commit to: 

 getting to know, value and have consistent high expectations of every pupil, irrespective of 

ability, race, gender, age or achievement 

 having a good understanding of the primary curriculum - the skills, concepts, knowledge and 

attitudes which are the goals of the learning process; 
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 using a suitable range of organisational strategies and teaching methods to establish a 

positive learning environment 

 maintaining good discipline based on mutual respect, in line with our School Mission, Gospel 

(British) Values and Therapeutic Thinking behaviour strategies 

 using the school curriculum plan to guide our teaching which details what is to be taught in 

each year group. 

 keeping children informed of all the stages of their learning and where it fits into their 

learning journey using a consistent learning script across the school 

 

Modelling and Silent Modelling 

Classroom instruction has changed drastically over the last 20 years, not to mention the rapid 

changes that have taken place during the shift to remote learning and continued adaptation to the 

COVID-19 pandemic. But one of the most tried and true instructional approaches still maintains its 

impact, and is especially powerful when used in social emotional learning instruction. Teacher 

modeling for children can be an interactive, engaging demonstration of the skills and techniques 

that we want children to practice.  

Silent modeling 

To reduce ‘cognitive overload’ where children’s brains are full and cannot cope with anymore 

information/instruction/noise they are unable to work at their full potential. Teachers ‘cut out’ small 

talk and repeat learning intentions and instructions instead. Children are better able to understand 

what is expected. 

Where teachers feel it is best they may ask children to watch them silent modelling which helps their 

focus – children can verbalise mentally as they are watching the teacher. This is especially good for 

modelling maths calculations and helping children to identify the success criteria. 

Our brains are developed to learn through observation. Mirror neurons give us the ability to watch 

someone perform a task and repeat, or mirror, it back. Modeling not only taps into how our brain 

learns, but it strengthens mirror neurons to help children become better learners over time. This 

doesn’t just apply to math or science, but social emotional skills too! Mirroring, or repeating, facial 

expressions or body language is a powerful way to develop kinaesthetic empathy. 

What is Teacher Modeling? 

Teacher modeling is achieved through demonstrations and narrations. The teacher may specifically 

show the children how to complete an activity or narrate their actions to provide insights into the 

type of thought processes that go into completing different tasks and activities. 

Why is Teacher Modeling Important? 

Teacher modeling is much more than a teacher demonstrating while children observe. The children 

are very much involved in all aspects of what the teacher is doing, including the thought processes 

that lead to the necessary actions to complete a task. Children are able to physically see and take 

part in the activity being completed which gives them a better understanding of how to do it 

themselves. 

What is interactive modeling? 



14 
 

Interactive modeling more deeply engages children in the experience of witnessing a demonstration 

of a skill, and is especially impactful when practicing social emotional skills. Unlike traditional 

modeling, interactive modeling engages children in the experience of observation. The teacher may 

still narrate some of their internal thinking, but instead of pointing out what children should be 

looking for or doing at each step, they may ask children questions like “What did you notice?” 

Allowing children to actively make observations, notice cause-and-effect, and ask questions creates 

an interactive experience.  

Inviting children to model for each other is another step of interactive modeling. Teachers can 

prompt children to make observations and ask questions, exactly as if the teacher was modeling the 

skill. Unlike a more traditional “I do, We do, You do” instructional approach, interactive modeling 

continues to influence observation and discussion as more children practice and model the skill. 

There’s an important distinction between practice and modeling, too. Practice is often done more 

privately, but children often learn more by “teaching” – modeling or demonstrating a skill for others 

– than they do when simply practicing a skill for themselves. Invite a child to model for the class, 

then invite children to model in small groups, and finally visit each group and have all children model 

the skill for you. Modeling requires them to narrate their thinking, naming specific actions, and 

invites questions from others to deepen their thinking as they work. 

What is traditional modeling? 

Traditional modeling continues to be a powerful way that children learn. Verbal narration is one of 

the easiest ways to start modeling for children, but it’s important to remember to not just narrate 

the steps you’re taking but your thinking as well. Do you encounter a challenge or an obstacle? 

Narrate what that feels like and how to move past it in order to stay focused. 

For example, when modeling a maths strategy, the teacher may choose to model a common error 

that children make, narrating the thinking that prompted the error and then realising the error. 

Modeling emotional management could mean narrating that internal experience, “I get so frustrated 

when I make that kind of mistake, and when I get frustrated I want to move faster and I know that 

can lead to more mistakes. Let me take a breath and then try this again.” Children need to know that 

it’s okay to make mistakes as we learn – that’s often when the learning happens – and modeling 

thought patterns that reflect a growth mindset can inspire and deeply impact children. 

 

Lesson scripts for teachers to be used during the learning journey 

Teachers need to be explicit about the reasons for teaching the lesson – so that the children are 

really clear about why they need to do this and where it fits in their learning journey/ unit. For this 

reason, you can also explain how they are going to use it in the future. It also illustrates that all 

assessment, marking and work is feeding into the planning. 

 

Example Scripts for the start of a lesson 

Introducing something new: 

Now that you’re in Year x, we are lucky to learn xxx, so this is the first time we will be doing this. 

Today we have no choice but to show a thirst for learning as we are learning something completely 

new – xxx. This will help us to … 



15 
 

 

Extending something already taught: 

Today our LI is xxx. We have covered this a few weeks ago and my assessment showed me that you 

were all confident, so this time we will be extending our learning by … 

Today we will be learning xxx and because you did this so well yesterday, today we can move on to 

the next step in our learning ... 

 

Revising a previously learnt skill 

Today we will be revisiting these skills, xxx. My pre-assessment of these skills has shown me that we 

are good at this part, but need to be more secure on this part. This will help us when we need to use 

it next week … 

 

Marking 

The marking of your books yesterday has revealed that we have trouble doing xxx, so today we are 

just going to slip in an extra session/lesson to get that skill really secure before we move on to the 

next step in our learning journey. 

When I looked through your work yesterday, I saw that we are able to use and apply those xxx skills, 

so today we need an extra challenge. 

 

Using and applying 

Last week we learnt these skills (refer to working wall). We did well with that so today we are going 

to be using and applying these skills. 

It’s a using and applying lesson today, so we will need to use the skills, xxx and xxx, that we learnt 

last week. We did well with that so it’s going to be fun putting the skills into practice. 

 

EFFECTIVE PLANNING 

Teachers will ensure our daily planning: 

 follows the agreed school formats; 

 is shared with the Teaching Assistants linked to each class; 

 includes information about tasks to be set, resources needed, children identified for closing 

the gap teaching where necessary 

 is evaluated to inform future planning. 

 has clear differentiation using a Mastery approach to scaffold the Age Related Expectation  

(ARE) WALT 

 includes provision for children who need a pit stop/learning break, or a challenge 

 has clear learning intentions which are shared with and understood by the children 

(learning/steps to success) 
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 uses a range of organisational strategies and teaching methods to suit different learning 

styles e.g. visual, auditory and kinaesthetic (VAK) 

 organises human and physical resources effectively; 

 makes sure that the activities we provide for the children extend their knowledge, skills and 

understanding; 

 is reflective, reviewing the effectiveness of our teaching and monitoring children’s progress. 

 

EFFECTIVE MARKING 

The school’s feedback and marking policy clearly outlines how work will be marked and assessed at 

St Thomas a Becket Catholic Primary School. It will be used as an ongoing tool during lessons in order 

to further children’s progress in lessons. Teachers will consistently refer to the purpose of feedback 

and marking and how it improves learning throughout lessons. 

 

Clear WALTS, What Makes Good (WMG) and Mid Lesson Reviews to edit and up-level learning 

 

A learning intention or WALT: 

 is what pupils should know, understand or be able to do by the end of the lesson or series of ־

lessons 

 should focus on what we want pupils to learn as opposed to what we want them to do (the task) or ־

how we want them to do it (the activity) 

 should put greater emphasis on the process of learning over the completion of a task or the end ־

product 

 should encourage pupils to think about their learning ־

 .should be written in the first tense because it’s more personal and more likely to engage pupils e.g ־

We are learning to …… 

 should be linked closely to the standards and expectations set out in the experiences and outcomes ־

 .should be important, clear and learner friendly ־

 

Skills or knowledge-based learning intentions are easier to create. Concept based learning 

intentions are more difficult. Technical terms can also cause a problem, but pupils need to 

learn to cope with these across all subject areas so they should be used and explained 

regularly. 

 

Success Criteria or What Makes Good (WMG) 

 should be clear, relevant and measurable definitions of success ־

 describe how the teacher and pupils will know they have been successful in achieving the learning ־
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 use words that emphasise knowing, learning, thinking or using skills ־

 ’can be specific descriptions of ‘products’ or ‘performances’ or the ‘means’ or ‘learning strategies ־

 should match closely the evidence of learning i.e. what learners say, write, make, do ־

 should, where possible, be negotiated with the pupils from the outset to help them engage better ־

in their own learning and give them ownership 

 should provide a scaffold and focus for pupils while engaged in the activity ־

 .should be used as the basis for feedback and self and peer assessment ־

 

In generating success criteria teachers should avoid: 

 repeating the learning intention in the success criteria ־

 describing the task as the success criteria ־

 naming the end product as the success criteria ־

 giving the answer to the problem in the success criteria ־

 giving the number of right answers you want ־

 using words like state, know or understand in success criteria as they don’t give any evidence that ־

pupils know or understand, nor do they give pupils clues about how they might come to know or 

understand. 

The main purpose of success criteria is not to track improvement over time, but to help bring about 

that improvement in the moment within the lesson. 

The main rationale for learning intentions and success criteria is that they can support children 

because they know how they have achieved success of the WALT and in their learning. 

 

Mid Lesson Reviews 

The mid lesson review enables the teacher to guide the children back to the WALT and the WMG to 

achieve this. It is an opportunity for the children to compare their work against the teachers 

modelled example and the WMG generated to achieve this. The child has the opportunity to identify 

what WMG is missing or needed to be improved and move on their learning. This can take place 

with the teacher and/or learning partner. 

During independent learning the teacher will ‘trawl’ (or walk around and look at children’s work) to 

be able to give formative feedback and offer discussion to help the child improve and up-level their 

work against the WMG and teacher modelled example. Whilst doing this the teacher will ask the 

class to work in talk partners to check their own work against the WMG and modelled example.  

The pupil can then be invited to share their learning with the class – the pupil as teacher. The rest of 

the class can then listen to the learning and offer their ideas or suggestions for the pupil to choose to 

build on or not and edit and improve their work. This can be modelled on the Interactive 

Whiteboard using a remotely connected IPAD to broadcast to the class what is happening. Directly 

seeing how the work was improved. Once the review has been modelled to the class by the pupil, 
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with teacher guidance, the rest of the class can improve their work through self or united 

improvement. The author of the work holds the green pen and has the last word in any 

improvements they would like to make.  

 

Marking Script to share with pupils 

 Teachers look at the work in your books so we can help you with your learning and will show 

this by stamping your work when we have seen it. 

 You may have feedback from a class teacher. 

 You may have worked with another adult in the classroom. 

 The adult has had a chat with you about your learning during the lesson and either offered 

further support or challenge to you during this feedback. 

 Sometimes you may not work with an adult in the lesson, you work independently. 

 You use a green pen in your book when you are editing your own work or responding to the 

teacher’s corrections. The teacher looks at these corrections too to see how you are doing 

and will sometimes write another response on a piece of work for you to read and help 

move your learning forward. You get time in the lesson to respond to your marking. 

 You use a green pen in your book when you are peer marking (that is working with another 

pupil to improve a piece of work in your book to the WMG and modelled example by the 

teacher). 

Marking and next steps are good because: 

 You know where you went wrong in your learning and you can try to correct it in that lesson. 

 You know exactly what to do next to improve your learning. 

 

We split marking into six different types: 

(1) Instant Feedback marking during the lesson by the Teacher and/or Teaching Assistant 

(2) Children’s work is stamped so that they can see it has been looked at by the teacher 

The teacher may also choose any of the following marking strategies if they feel it is appropriate and 

your child’s learning and progress will benefit from it: 

(3) Improvement marking: The teacher leaves a comment/question requiring pupils to improve a 

piece of work. 

(4) Extension marking: The teacher leaves a comment/question to give the pupil a more testing 

challenge than the work they were doing in the lesson. This might be required less now as we are 

doing more challenges in lessons but may be used on a piece of work where the pupil has opted not 

to go for the challenge and has got everything correct. (The teacher would then speak to the pupil 

about growth mindset, etc. so they would go for the challenge in class next time). 

(5) Next step marking: The teacher leaves a comment/advice for the pupil which will help them 

make their work even better next time and which they should keep in mind for future work.  

(6) Celebratory marking: The teacher praises an aspect of their work, picking out a part of the steps 

to success which they did well. Teachers should avoid open comments which do not specifically pick 

out what was done well. 
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INDIVIDUAL NEXT STEPS (TARGETS) 

 Children will always have a target card in RE, English and Maths for the term. 

 These will be decided by the teacher in discussion with the pupil (where appropriate). 

 Children’s next steps for RE, English and Maths will be changed each term or when achieved. 

 They will be written or typed on the target card by the teacher / child and kept in the child’s 

book so when they are working, they can refer to them during lessons. 

 Opportunities for children to work on their specific next steps will be given during Reducing 

the Difference time, lesson starters, focus group teaching, booster groups and lesson 

plenaries. 

 Some children will also work on their targets via interventions. 

 Parents will be informed of their children’s targets in learning at parents’ evenings in 

October and February. 

 

THE ROLE OF GOVERNORS 

Our governors, support, monitor and review the school policies on teaching and learning. This will 

mainly be done through the Quality and Standards committee. In particular they; 

 support the use of appropriate teaching strategies by allocating resources effectively; 

 make sure that the school buildings and premises are best used to support successful 

teaching and learning; 

 monitor how effective teaching and learning strategies are in terms of raising pupil 

attainment; 

 ensure that staff development and performance management policies promote good quality 

teaching; 

 monitor the effectiveness of the school’s Learning and Teaching Policy through the school 

self-review processes, including information from subject leaders, the Headteacher and 

external advisers 

 monitor teaching strategies in the light of wellbeing and health and safety regulations. 

 

THE ROLE OF PARENTS 

We believe that parents have the responsibility to support their children and the school in 

implementing school policies. We would like parents to: 

 have a positive attitude towards school and learning, supporting and working with school; 

 make sure that their child has the best attendance record possible; 

 make sure that their child is equipped for school with the correct uniform and P.E. kit; 

 inform the school if there are matters outside of school that are likely to affect a child’s 

learning or behaviour at school; 

 attend progress meetings (where appropriate) and parents’ evenings; 

 support the school’s expectations with regard to behaviour and attitude. 
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MONITORING AND EVALUATION 

The aims and objectives outlined in this policy are evident in the day-to-day working of the school. 

This will be monitored through: 

 classroom observation 

 Learning Walks 

 the progress of the School Development Plan every long term eg Autumn, Spring and 

Summer 

 external inspection 

 Local Authority Primary Adviser support 

 School attainment and progress data 

 communication with children, parents and the rest of the school community 

 staff professional reviews in line with the Appraisal policy 

 

Disability Equality Impact Assessment 

This policy has been written with reference to and in consideration of the school’s Equality Policy. 

Assessment will include consideration of issues identified by the involvement of disabled children, 

staff and parents and any information the school holds on disabled children, staff and parents. 


